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Rationale.—— Teachers of the exceptional must not only- have the
training and background for teaching average or normal children, but
they must also be equipped and trair~d to meet the unique problems of
teaching in their specialized fields as well.’ The special education
teacher should be among those who stand on the front line in the battle
against mental retardation. Second to the family, these teachers are
the adult figures with whom the young retardates spend the greatest
portion of their waking hours. It is apparent then that the success of
programs for exceptional children is primarily dependent upon the teaeh
ers who have daily contact with the children.
Kirk considers the term mentally retarded as being a term which has
been applied to a heterogeneous group of individuals, who, in general,
have the one characteristic of being submornäl in intelligence. In or
der to discuss the different aspects of this heterogeneous group of in
dividuals, it should be pointed out that there are at least two sub
groups in this classification of mentally retarded: namely, the educ
able and the trainable.2 Because of the marked differences in ultimate
~-L. X. Magnifico, Education for the Exceptional Child (New York:
Longmans, Green and Co., 1958), pp. 86—87.
2Samuel A. Kirk, “Social Psychological and Educational Aspects of
Mental Retardation,” Rehabilitation and Research in Retardatiofl,
Department of Health, Education arxi Welfare, ‘gaper No. 3, Southern
Methodist University (Dallas, Texas, 1960), p. 37.
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attainments of the two groups, the educable mentally retarded is the
focus of this study.
The most important. and constructive aspect of the educable mentally
retarded group is that these persons are capable of being educated and
trained to maintain themselves independently- as adults.
In the United States alone it is generally estimated that about
three per cent or some six million of the general population is affect
ed by mental retardation1 Of this percentage, it is estimated that
about five million are educable, meaning that these persons can bene
fit from a special educational program.’ The educational programs for
this educable group are designed to help them become economically,
socially and occupationally adjusted within the limits of their intelli
gence and capabilities.
The problem of mental retardation has been known since the earliest
history, though little progress was noted in attempts to help the retard
ed become useful citizens in the early records of history. However, about
the turn of the eighteenth century, a French physician, Jean Itard, re
jected the former teachings concerning the mentally retarded. He felt
that learning came only through the senses and that all persons could
develop the ability to learn if given adequate stimulation, Dr. Itard
consequently undertook the task of teaching a young boy found living in
a wild and savage—like condition in the woods of France. His efforts
produced marked changes in the boy.
Although Dr. Itard did not meet with the educative success he had
1Wiliiam A. Fraenkei, “Present Status of Rehabilitation for the
Mentally Retarded,” Journal of Rehabilitation, XXVIII (November -
December, 1963), p. 27.
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hoped for, the publicity made this attempt known as the initial effort
toward teaching the mentally retarded. It marked the beginning of new
concepts about the retarded and it started a radical change of empha
sis which lead to ideas of how to treat and educate persons possessed
with mental impairment. There was no rapid growth after the initial
attempt to teach the retarded.
The history of special education programs for the mentally re—
tarded in this country is only a little over 100 years old; and the
history of special educational classes and special teachers for such
children in the public schools is even shorter; the first one reported
ly having been established in Springfield, Massachusetts in 1897. Prior
to that time various sporadic efforts were made, especially in Europe, to
deal with the problem of the retarded. Thus the history of the public
education for these individuals is quite brief.1
Today, in the second half of the twentieth century, increased know
ledge of most aspects of mental retardation is becoming more accessible,
more wide2~y distributed, more broadly understood and acceptable. As a
result, more and more mentafly retarded individuals are being cared for
and taught to lead productive and useful lives in America as well as a-
broad.
On behalf of many concentrated efforts of the church, individuals,
parents, parent groups, professional groups, school committees, colleges
and, all levels of government, mental retardation is now becoming an
area of interest. Much has been done in the way of progress. While the
1M. L. Huff and R. G. Gibby, The Mentally Retarded Child (Boston:
Allyn and Bacon, Inc., l96~), p. 33.
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recognition of the special child has gradually developed in the United
States, there has been an appaiing lack of well formulated educational
philosophy for provisions for these children.
National, state and local programs often have developed without any
recognition by administrators and teachers of any inherently sound
1
point of view. The educable mentally retarded individuals are persons
who can learn and obtain a certain degree of success through well planned
educational programs. Jordan gives several reasons to support the above
statement. First, there is the reality that children’s inadequacies
tend to show up during the developmental tasks, largely educational, of
the middle childhood years. Secondly, it is known that through the school
most frequently and consistently- the retarded individuals are discovered.
And thirdly, the opportunity for increasing growth and development in
children seem greater in an educational context than in most others.2
The overall objectives of education give due consideration to de
veloping the retarded child just as they do the normal child, but
through different approaches. The primary goal is the same: to deve
lop an individual to his fullest capacity.
Through these objectives the educable mentally- retarded child may-
achieve success in self—realization, may learn to understand and adjust
to social competence, develop understandings about economic efficiency
and to assume civic responsibilities.
To accomplish satisfactory goals within the framework of the
1L. X. Magnifico, bc. cit., p. 18.
2Thomas E. Jordan, 2nd Ed., The Mentally Retarded (Columbia, Ohio:
Charles E. Merrill Books, Inc., 1966), p. 365.
S
of the educational objectives, the educational programs should be con
ducted by competent teachers, hopefully trained in the area of special
education. The importance of special education teachers should not be
underestimated; rather, more consideration is due. First, the special
teachers are placed in a dual position which in itself is both reward
ing and burdenson~. Rewarding in the sense that to teach the educable
mentally retarded should be a labor of love, to which only dedicated
teachers should devote themselves, for it requires not only greater
time and effort than any other type teaching but a considerably great—
1
er degree of emotional involvement.
This, of course, could be a problem for son~ teachers because they
are not teaching special children by their choice, but, by assignment;
and, therefore, they will probably not find the special child fascinat
ing. The writer is of the opinion that son~ teachers of special classes
probably encountered other problems eminating from administration, gen
eral attitude of public officials and community as well. The writer felt
that some teacher problems could result in delaying the successful teach
ing of retarded individuals. It is understandable, therefore, that
the teachers, as “key persons” in the retarded individual’s life, func
tion in a very significant way in the young retardates’ educational de
velopment. It remained then to take a further look at the special
teachers to identify some of the problems they encounter as teachers of
educable mentally retarded children and to solicit possible solutions
~-Ignacy I. Goldberg, “Mental Health for the Exceptional,” L. X.
Magnifico, Education for the Exceptional Child (New York: Longmans,
Green and Co., 1958), p. 87.
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to these problems.
Evolution of the problem.—— The writer’s interest in this research
was an outgrowth of her experience as an internee in the area of Spe
cial Education in the Atlanta, Georgia Public School System during the
second semester, 1967. The writer was further motivated through con
versations with teachers of educable mentally retarded children in the
metropolitan area of Atlanta.
Contribution to educational knowledg~.—— The writer felt that this
study would make contributions to educational knowledge in the following
ways:
1. The study would present insights into many of the problems
which special teachers of the educable mentally retarded
children experience.
2, The results of this study would provide some suggestions
£or possible solutions to the problems that exist.
3. The results of this study would foster greater understanding
of the special teacher ‘s problems on the part of administrators
and educators who are not directly concerned with the educa
tion of the mentally retarded.
L~. The results of this study could serve as a means to aid in
acquainting more teachers with the job of teaching the
educable mentally retarded.
!. The results of this study could serve as a resource to teach
ers of educable n~nta1ly retarded children.
Statement of the problem.-.— This study involved a description sur
vey of problems encountered by teachers of the educable mentally retard
ed in public schools. The study also attempted to solicit an array of
possible solutions to existing problems as suggested by the participants.
Purpose of the study.—- This study surveyed problems which teachers
of educable mentally retarded children experienced in teaching. More
specifically, the study determined if teachers of educable mentally
7
retarded children encountered the following:
1. Problems in motivating the educable mentally- retarded.
2. Problems in attempting individualize teaching.
3. Problems with school administrators and otI~r school
personnel.
L~. Problems with professional preparation and training to
teach educable mentally retarded children.
S. Problems with getting the educable mentally retarded
integrated into the total school program.
6. Problems with semantics.
7. Problems with grading standards for the educable mentally
retarded.
8. Problems with classroom location.
9. Problems with instructional materials and equipment.
10. Problems with mixed classes.
11. Problems inherent in teacher—parent relationships.
12. Problems with community acceptance of special teachers.
The Study- further revealed possible solutions to problems identi
fied by- the group of special teachers surveyed.
Locale and period of study.—- This study was conducted within the
Atlanta University- Center and the public libraries in the city- of At
lanta, Georgia. The data for this study- were collected, organized and
analyzed during the spring and summer of 1967.
Subjects of the study-.—- This study was limited to teachers of
educable mentally- retarded children attending the 1967 summer school
session at Atlanta University, Atlanta, Georgia.
Definition of terms.—- The following definitions were considered
in the study:
8
1. “Problems” refer to those situations which are perplexing
to the teacher in his effort to teach educable mentally
retarded children.1
2. Exceptional ~ refers to one whose intellectual,
physical, social, or emotional needs are such that he
often requires an adjustment or a change in his school
program and management in order to re~eive maximum
benefits from educational experience.
3. “Mental retardation” refers to sub-average genera].
intellectual functioning which originates during
the developmental period and is associated with
impairment in adaptive behavior.3
I~. “Educable mentally retarded” refers to one who appears
to have sufficient potential to acquire limited fun-
dame ntal academic skills but may not be markedly dif
ferent from the I~average~I child except in degree of
mental abilities. This child will have an IQ of ap~
proximately 50 to 75. However, many of these students
can achieve satisfactory self—concept and can become
self—sustaining and contributing members of society.
5. “Special teacher” is a person qualified by temperament
and training to deal with those children ‘who have not
prospered in the regular program, and who, as individuals,
have probably disrupted the ideal process of teaching.5
6. ~ classes” refer to a class containing both educable
mentally retarded ar~ regular students.
Method of research.—- The descriptive survey method of research,
employing the questionnaire was used to gather data to fulfill the
1Rosa L, Mooney, Mooney Problem Check List High School Form (New
York: Psychological Corporation, 1950), pp. 1-6.
2Mamie L. Jones, “Program for Exceptional Children,” State of
Georgia Department of Education Directory, l96I~—l965, p. 2.
3Harvey A. Stevens and Rick Heber, Mental Retardation (Chicago:
The University of Chicago Press, 1961i), p. 1.
~Jones, op. cit.
5Thomas E. Jordan, The Exceptional Child (Columbia, Ohio: Charles
E. Merrill Books, Inc., 1962), p. 21.
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purposes of this study.
Procedural steps.—- The following steps were taken:
1. Permission to conduct the study was obtained.
2. Literature related to the problem was surveyed, abstracted and
summarized.
3. A questionnaire used as an instrument in collecting data for
the study was constructed.
k. The questionnaire was administered to a se)sct group of
teachers for validation, reliability, and usability.
~. The questionnaire was administered to chosen group of
teachers, each having at least one year of teaching
experience in an EMR class.
6. The collected data was organized and analyzed.
7. Conclusions, implications and recommendations were made
in accordance with the analysis of the data for the final
thesis copy.
8. The final thesis was presented.
Survey of related literature.—-It has long been recognized that
persons with mental retardation have needs much the same as any other
human beings. Among these are the need for a feeling of self—worth,
of independence, and the opportunity to gain the satisfaction derived
from having been taught to live productive and useful lives. These
needs, like all human driving forces, are closely related to each other
and to the basic requirement of daily living. The success of meeting
these needs adequately depends basically on the teachers of the special
educational programs.
Much thought has been given to problems which special teachers en
counter in their efforts to develop the mentally retarded. Some studies
and articles have been conducted and published in an effort to point out
these areas.
10
Smith reports that there is a very serious discrepancy between
the so—called normal child and the mentally retarded one intellectually.
The facts stand out clearly from estimates and figures that millions
of children in the United States are educable mentally retarded. To
admit them to regular classes as has been the practice in the past, is
far from a solution to the problem of educating them adequately.1 The
need for special teachers is more important to the retarded child than
the normal one. Many of the limitations in the mentally retarded
adults result directly from inadequate training and care in the earlier
2
years.
Magnifico reports that many problems that the teachers of children
who are mentally retarded face come from some administrators who are
opposed to inaugurating a system of special education in their schools,
largely because they feel it will complicate their tasks and their
budgets. They are against special education because they know that
starting so extensive a program would mean a good deal of additional
work and additional responsibility for them. Furthermore, feeling that
it might be difficult to convince a conservative school board of the
necessity of establishing an educational program based on the principle
of individual difference, perhaps disliking the awkwardness of appealing
to the local and state governments for the necessary funds; and un
doubtedly unwilling to take any chances on risking their jobs or, at
1Haroid Michael-Smith, “Teachers Can Give Too Little Because We
Ask Too Much,” Journal of Exceptional Children, XXI (March, i9~),
p. 202.
2Romaine P. Mackie and Lloyd M. Dunn, “College and University Pro
grams for the Preparation of Teachers of Exceptional Children,” De
partment of Health, Education and Welfare, Bulletin No. 13, Government
Printing Office (Washington, 0. C., i95I~), p. 16.
ii
least, their popularity, for a principle, they yield to outside pres
sures which may not, in fact, exist. Children needing the benefit of
a special program and a special teacher, in such cases, are usually
placed in the normal school program. These special children most often
create a special kind of problem for the regular teachers.~
Marten points out, that under the system of school progress by
grade, retarded children are frequently subjected to tasks which they
cannot possibly understand or perform; and frequently they are permitted
to go from grade to grade without achieving anything of satisfaction to
themselves or to their teachers.2
Ingram suggests that teac~rs who lack a good knowledge of the
language arts area may experience many problems in seci.iring the best
possible results in this area. Too often teachers are not able to de
velop a language arts program which would be worthy of self hood to the
retardates. 1nstead they develop fear within the pupils which tends to
discourage self expression. Thus this kind of teaching usually creates
problems for teachers in their attempt to reach the child academically.3
Rothstein reports that the success of a school program for the
mentally retarded is in direct proportion to the ability of its teachers.
He feels that one of the major teacher problems rests in the task of
X. Magnifico, Educational for the Exceptional Child (New York:
Longmans, Green and Co., 19S8), p. 3k6.
2Elise H. Marten, Curriculum Adjustments for the ~entaliy Retarded.
Washington Government ~Thting Office, U. S. Office of Education
Bulletin, l9~O, No. 2, p. 100.
3Thid., pp. 292—29L~.
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locating colleges with instructors who are specialists in mental re
tardation. This deficiency in college programs presents a problem for
some teachers who are desirous of expanding their knowledge in special
education. Recognizing this problem, Congress in 19S8 enacted Public
law 8S-926, which provides fellowships and funds for programs which
specifically train teachers for college service.’
An analysis reported by Meyers found that teaching retarded child
ren is not usually the ambition of students who have decided to teach.
Consequently, from Meyers’ account we shall contin~ to see the ex
perience teachers as the prime source of instructors for retarded child
ren. It is understood then, that the absence of special teachers in
the special classroom undoubtedly will add to the list of teacher prob
2lems in the area of teaching the educable mentally retarded.
Ingram suggests that teachers who fail to include the retarded
child’s home and neighborhood conditions as being important to the re—
tardates’ school adjustn~nt are leaving out vital aspects of environment
al influences. The teachers need to have constant contact with the homes
to enable them not only to understand the child better but to interpret
the school’s program to the parent in a sympat1~tic manner. The more
unified the effort of the home and the school or the parents and the
teachers the better the chances are for developing the child in the
classroom. Hence, the lack of understanding or cooperation can prove
‘Jerome H. Rothestien, Mental Retardation (New York: Holt, Rhine
hart and Winston, 196~), pp. 5i8-~2O.
E. Meyers, ~ in Teacher Recruitment,” Journal of
Mental Retardation, 196k, pp. k2-k6.
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to be most frustrating to the child and burdensome for the teachers.1
Wallin reports a serious charge against school administrators who
often place maladjusted teachers whom they do not wish to dismiss in
charge of special classes. He found that )40 per cent of a representa
tive group of special classes which he visited were assigned to teachers
who were not considered adequate to instruct, The investigator strongly
felt that such a lack of knowledge and understanding of the educable
mentally retarded child could yield nothing b~ut further difficulties
2for the retarded child and classroom problems for the teacher.
Mackie and Dunn stress that every teacher should receive some amount
of special training in the needs of both the mentally retarded and gift
ed children. It is thought that through general knowledge of special
education, the professional attitudes toward special teachers and the
field of special education as a whole could be improved.3
The Teacher, a handbook for teachers reports that numerous problems
arise from the inability of the general public to distinguish between
mental illness and mental retardation. Persons in a community situa
tion often have unnecessary apprehension and fear of the mentally ill
and of the mentally retarded whom they mistakenly consider as being
khristine P. Ingram, Education of the Slow—Learning Child (New
York: The Ronald Press Company, 1960), p. 160.
E, Wallace Wallin, The Education of Mentally Handicapped
Children (New York: Harper and Brothers, 1951), p. 22.
3Romaine Nackie and Lloyd P. Dunn, “College and University Programs
for the Preparation of Teachers of Exceptional Children,” Department
of Health, Education and Welfare, #13, Government Printing Office,
i95!~, p. 16.
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dangerously psychotic or “insane.” Misunderstanding of these two dis
tinctly- different types of mental disorders by public officials often
lead to a lack of adequate programs in which each type can receive the
most appropriate and economical treatment and care. Although many of
the problems for mentally ill and mentally retarded are the same,
there are basic differences which should be understood by those who
work with them and plan for their needs.1
Abraham notes a serious problem of special teachers. He reports
that teachers trained in the area of special education are in short
supply. When special teachers are available for special classes, school
administrators use these classes as dumping grour~s for youngsters whose
personalities simply conflict with a particular teacher’s or for threat
ening bright students, or for those non—educable mental retardates who
need another kind of special treatment. This kind of placement is very
often experienced by- the special teacher and it creates a behavior prob
lem for her as well as the regular teacher.2
Garton reports that the retarded child is usually quite sensitive
to his surroundings. He seems to know instinctively when he is accepted
by the teacher or when he is merely being tolerated. Teachers as weil
as parents should realize that this child must be loved for what he can
do, instead of being rejected for what he is unable to do. Acceptance
is very- important for the preservation of the child’s dignity and the
1The Teacher, Department of Education - Department of Mental
Hygiene and Hospital (Commonwealth of Virginia), pp. 1—2.
2Wii1~d Abraham, “Outlook for Special Education,” Journal of
NEA, Vol. 55, No. 9, (December, 1966), pp. 50-51.
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achievement of self—realization, Many educable mentally retarded child
ren are rejected at home so they rely on the teacher for the love and
care they need. If the teacher fails to accept this child, the child
usually shows resentment and hostility toward the teacher and sometimes
causes unnecessary classroom problems.1
In a summary report of an extensive study conducted by the U. S.
Office of Education on the qualifications and preparation of special
teachers, Mackie, Dunn, and Cain report that the special teachers are
of special value to the special education program and because of their
importance to the program and the retardates they should have personal
characteristics different in kind and degree from the other regular
teachers, The authors agree that the importance of the teacher cannot
be over—emphasized. They made the conclusion that the special teachers
should be flexible, loving, kind and sympathetic without being sentimen
tal. If the teachers lack these personal qualities, undoubtedly they
win experience many disciplinary problems and the growth of the child
ren will be quite limited.2
Kirk and Johnson point out a serious problem which confronts some
teachers in deciding when the educable child is ready for a formal learn
ing situation. Sometimes teachers fail to recognize the important ele—
nients of mental maturity and the adequacy of his experimental background.
‘Melinda D. Garton, Teaching the Educable Mentally Retarded
Springfield, Illinois: Charles C. Thomas Publisher, i96~, pp. 18-19.
2Romaine P. Mackie and Lloyd N, Dunn, “College and University Pro
grams for the Preparation of TeacI~rs of Exceptional Children,” Depart
ment of Health, Education and Welfare, Bulletin No. 13, Government
Printing Office, (Washington, D. C.: l95~), p. 16.
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Consequently when retarded children are exposed too early to formal learn
ing situations it usually delays later learning and presents attitude
problems for the teacher.1
This preliminary survey of related literature can be best suniinariz—
ed by stating that special teachers are important in the program of spec
ial education. They should be well trained and familiar with their own
particular field and the other types of exceptional children as well.
All of the highly desirable attributes of good teachers should be
highly exemplified in the special teacher’s attitudes toward her par
ticular assignment. Special teachers should be proud of their classes
and impart a feeling of its importance to the regular teachers.
There should be a free and easy transition of educable children
from the regular grades to the special classes, and vice versa. In many
types of special classes there is opportunity for children to mix and
mingle with those of regular classes for certain subjects and activities.
Unless the relationships between the special teacher and the regular
teachers are most cordial and satisfactory, this kind of program will
not function properly.
The special class teacher must have unusual patience and understand
ing of children. Most exceptional children have a combination of defects
and often they have been subjected to ridicule by a world which is harsh
and in which competition is ruthless. It requires an unusual amount of
enthusiasm and encouragement on the teacher’s part to neutralize these
1Samuel A. Kirk and G. Orville Johnson, Educating the Retarded
Child (Boston: Houghton Mifflin, 1951), pp. 112—113.
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negative influences and to build a positive psychology for such child
ren.
Further, the problem of the special teachers are influenced by the
attitudes of the school administration and general attitudes which have
been developed by tradition in the community. The special teachers who
prepare for the teaching of exceptional children must expect to face
many problems and to take them in stride.
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introductory statement.—- Presented in this chapter are the find
ings which were obtained as a result of the analysis of Questionnaires
which were distributed to teachers who teach educable mentally retard
ed children. The questionnaire was designed to determine if these teach
ers encountered the specific problems set forth in this study.
A total of eighty questionnaires were distributed among teachers
of educable mentaily retarded children attending the 1967 Summer School
Session at Atlanta University, Atlanta, Georgia. Completed question
naires were received from 5t~ respondents or 67.5 per cent of the total.
Questionnaires returned after the 21.~th day of June, 1967 were not utiliz
ed in the final analysis of this study.
Characteristics of subjects.—— The subjects responding to the ques
tionnaires are described in Table 1.
An analysis of Table 1 shows that there were more females than
males participating in the survey. There were 12 males or 22.2 per
cent ranging from 22 years of age to ~ years of age and L12 females or




DISTRIBUTION OF AGE AND SEX OF RESPONDING GROUP
Ages in Years - Male Female Total
Under- 25 1 3 14
25- 314 14 17 21
35- 14)4 14 12 16
145— 5)4 3 7 10
55- Above o 3 3
Total 12 142 5)4
Median Age 37.00 35.3 35.7
Of the total group responding, 36 or 66.7 per cent were married,
10 or 18.5 per cent were single, and 8 or 1)4.8 per cent were widowed,
divorced or separated. Other details on marital status are presented
in Table 2.
TABLE 2
DISTRIBUTION OF MARITAL STATUS OF RESPONDING GROUP
- Male Female Total
Marital Status Number Per Cent Number Per Cent Number Per~- Cent
Married 9 75.0 27 6)4.3 36 66.7
Single 8.3 9 21.14 10 18.5
Others (widowed,
divorced,
~parated) 2 16.7 6 1)4.3 8 1)4.8
Total 12 100.0 142 100.0 5)4 100.0
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Table 3 shows the distribution of respondents having children and
those without children. There were 36 or 66.7 per cent of the respond
ents with one or more children, and 18 or 33.3 per cent of the respond
ents without children.
TABLE 3
DISTRIBUTION OF RESPONDENTS WITH AND WITHOUT CHILDREN
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Have children 8 66.7 28 66.7 36 66.7
Do not have
children 33.3 lL~ 33.3 18 33.3
Total 12 100.0 1j2 100.0 100.0
Forty seven or 87.1 per cent of the respondents either held a
Bachelor of Science or a Bachelor of Arts degree; 6 or 11.1 per cent
held a Master’s degree and 1 or 1.8 per cent held an ED.D degree.
Other detailed information on respondents’ education is presented in
Table L~.
TABLE k
DISTRIBUTION OF R~SPONDENTS’ DEGRRES
Male Female Total
Degrees Held Number Per Cent Number Per Cent Number Per Cent
B.A. or B.S. 9 7~.O 38 90.5 I~7 87.1
M.A. or M.S. 2 16.7 9.5 6 11.1
Ph.D. or Ed.D 1 8.3 0 0 1 1.8
Total 12 100.0 k2 100.0 51~ 100.0
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Respondents were employed at schools having enrollments ranging
from 200 students to 2800 students; the median being a school enroll
ment of 800 students. Detailed information on school enrollment is
given in Table 5.
TABlE 5
DISTRIBUTION OF SCHOOL ENROLlMENTS
School Enrollment Male — Female Total —
Where Employed Number Per Cent Number Per Cent Number Per Cent
Less than - 199 0 0 1 2.L~ 1 1.8
200 — 399 2 16.7 3 7.1 5 9.3
— 599 ~ 33.3 9 21.b 13 2k.0
600 — 799 0 0 8 19.1 8
800 - 999 2 16.7 9 21.k 11 2OJ4
1000 —1199 1 8.3 2 )~.8 3 5.6
1200 -1399 2 16.7 2 14.8 14 7.14
11400 —above 0 0 5 11.9 5 9.3
Not stated 1 8.3 3 7.1 Ii 7.14
Total 12 100.0 142 100.0 514 100.0
Median 800 800 800
The teaching experience for the respondents is shown in Table 6.
The distribution shows all respondents have at least one year of ex
perience in teaching the educable mentally retarded.
TABLE 6
DISTRIBUTION OF RESPONDENTS !EARS OF TEACHING EXPER~NCE
Years Classes Classes Total Classes Classes Total Classes Classes Total
--
Under — 2 3 7 0 19 19 3 23 26
~—S 0 6 6 17 22 23 28
6— 8 1 5 9 2 ii 13 3 16
9—il 2 0 2 3 1 5 1 6
12—1k 0 0 0 6 1 7 6 1 7
15—17 o 0 0 0 1~i 0
18—20 1 0 1 0 0 0 1 0 1
21—23 0 0 0 0 0
Above - 2k 0 0 0 2 0 2 2 0 2
No Experience 1 0 1 2 0 2 3 0 3
Experience
Not given 1 1 2 7 2 9 8 3 ii
Total 12 12 2k ).i2 k2 8k 5k 108
Median 2.5 3.3 3.2 11.3 2.7 Ii.2 8.8 2.8
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Table 7 shows that 3 males or 2~.O per cent were certified in
special education; 6 or lLi.3 per cent females were certified; 9
males or 75.0 per cent were working toward certification in special
education; 3L~ or 81.0 per cent females were working toward certifi
cation and 2 or L~.7 per cent females were undecided.
TABLE 7
IXt~RIBUTION OF EXTENT OF RESPONDENTS TRAINED IN SPECIAL EDUCATION
Special Male - Female Total
Education Number Per Cent Number Per Cent Number Per Cent
Status
Certified 3 25.0 6 1)3.3 9 16.7
Working 9 75.0 31i 81.0 )33 79.6
toward
certification
Undecided 0 0 2 ~.7 2 3.7 —
Total 12 100.0 )32 100.0 5)3 100.0
Table 8 shows the distribution of expressed attitudes toward
teaching children who are mentally retarded.
An analysis of Table 8 reveals that 10 or 83.3 per cent of the
males have positive attitudes toward teaching educable mentally
retarded children; 38 or 90.6 per cent of the females have positive
attitudes toward teaching the educable mentally retarded; 2 or 16.7
per cent of the males did not give a response to this item while 2 or
per cent of the females reported negative attitudes toward teaching
the educable mentally retarded child. Other detailed information is
shown in Table 8.
21j.
TABlE 8
DISTRIBUTION OF EXPRESSED ATTITUDES TOWARD TEACHING THE
EDUCABLE MENTALLY RETARDED
i~1ale Female Total
Attitudes Number Per Cent Number Per Cent Number Per Cent
Positive 10 83.3 38 90.6 L~8 89.0
Negative 0 0 2 L~.7 2 3.6
No response 2 16.7 2 Lr.7 7J.~
Total 12 100.0 1i2 100,0 100.0
Analysis of Table 9 shows that 36 or 66.7 per cent of the total
group of respondents were assigned to teach special classes by their
own choice and 18 or 33.3 per cent were assigned not by choice.
TABLE 9
DISTRIBUTION OF TEACHERS’ CHOICE IN REGARD TO BEING
ASSIGNED TO TEACH SPECIAL CHILDREN
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent








Total 12 100.0 k2 100.0 100.0
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Teacher’s data.—- The problems encountered by teachers who teach
educable mentally retarded children are given in three parts, the
identity of the problem, the degree of the problem, and a distribution
of solutions to each identified problem as indicated by respondents.
Problem I - Problems encountered in attempting to motivate the
educable mentally retarded to learn.-— The distribution and per
centages of special teachers’ responses to this problem are shown in
Tables 10, lOa, and lOb. These tables show a statistical treatment of
of the data relating to Problem I. They show the percentages of
respondents having the problem, those not having it; the degree of the
problem and possible solutions for resolving the problem and possible
solutions for resolving the problem.
TABlE 10
DISTRIBUTION OF TEACHERS’ RESPONSES IN REGARD TO MOTIVATING
THE EDUCABlE MENTALLY’ RETARDED TO LEARN
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
H~.te~prob1em 11 916 32 76.2 79.6
Do not have
problem 1 8.L~ 10 23.8 11 20.14
Total 12 100.0 142 100.0 Sit 100.0
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TABLE iDa
DISTRIBUTION OF THE DEGREE OF THE PROBlEM ENCOUNTERED IN
MOTIVATING THE EDUCABLE MENTALLY RETARDED TO lEARN
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very Severe 1 8.3 3 7.2 14 7.14
Severe 6 50.0 15 35.7 2]. 38.9





alone. 0 0 2 L1.7 2 3.7
No problem 1 8.3 10 23.8 ii 20.14
Total 12 100.0 142 100.0 514 100.0
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TABlE lOb
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS FOR RESOLVI~1
THE PROBlEM ENCOUNTERED IN ATTE~4PTI~ TO MOTIVATE THE
EDUCABLE MENTAlLY RETARDED TO LEARN
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent


















of A and B 1 8.3 1 2.b 2 3.6
(E) Combinations
of A, B, and
C 1 8.3 Ii 9.1, 5 9.3
(F) Combinations
of A and C 0 0 3 7.1 3 5.6
(G) Combinations
ofBandC 0 0 0 0 0 0
(H) No solutions 1 8.3 8 19.0 9 16.0
Total 12 100.0 k2 100.0 51L 100.0
An analysis of Table iOa shows that 1~3 or 79.6 per cent of the
total respondents have the problems in motivating the educable men—
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tally retarded to learn and ii or 20.b per cent do not have the prob
lem.
An analysis of Table lOa shows the distribution of the degree of
the problem at the respondents’ school. Of the total group 1~ or 7.I~
per cent have a very severe problem in attempting to motivate the
educable mentaily retarded, 21 or 38.9 per cent have a severe problem,
16 or 29.6 per cent have a slight problem, 2 or 3.7 per cent have the
problem but do not feel that it is experienced by the special teacher
alone, and 11 or 20.k per cent did not indicate the degree of the prob
lem.
Table lOb shows an analysis of solutions suggested by teachers to
resolve the problem, Three possible solutions were given under problem
I. They are as foiows:
(A) More knowledge of the nature of educable mentally retarded
children is needed.
(B) Pre—school programs are needed prior to enr6lling full time
in special day classes.
(C) More special resources are needed to reach the interest of
educable mentally retarded children.
The distribution of solutions to problem I indicated that 10 or
18 per cent suggested solution (A), I~ or 7.3 per cent suggested so
lution (B), 21 or 39.8 per cent suggested solution (C), 2 or 3.6 per
cent suggested a combination of (A) and (B), ~ or 9.3 per cent sug
gested a combination of solutions (A), (B), and (C), 3 or S6 per
cent suggested a combination of (B) and (C), and 9 or 16.0 per cent
did not indicate any solutions.
Problem II.—- Problems in attempting to individualize instruction
for the educable mentally retarded. The distribution and percentages
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of special teachers’ responses to this problem are shown in Tables 11,
ha, and Ub.
TABLE 11
DISTRIBUTION OF TEACHERS’ RESPONSES IN REGARD TO ATTEMPTING TO
INDIVIDUALIZE INSTRUCTION FOR THE EDUCABLE
MENTALLY RETARDED
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Have probleni 9 75.0 32 76.2 141 76.0
Do not have
problem 3 25.0 10 23.8 13 2I~.O
Total 12 100.0 142 100.0 514 100.0
TABLE lla
DISTRIBUTION OF THE DEGREE OF THE PROBlEM IN ATTEMPTING TO
INDIVIDUALIZE INSTRUCTION FOR THE EDUCABLE
~ MENTALLY RETARDED
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 0 0 3 7.1 3 5.6
Severe 3 25.0 114 33.3 17 31.5
Slight 6 50.0 13 31.0 19 35.2
Problem existed
but not related
to special 1 8.3 2 14.8 3 5.5
education, alone.
No problem 2 16.7 10 23.8 12 22.2
Total 12 100.0 142 100.0 514 100.0
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TABlE ilb
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS TO INDIVIDUALIZED
INSTRUCTION FOR THE EDUCABlE MENTALLY RET~ARDED
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
(A) Broader adapt
ation of instructions
and materials on the
achievement level
of each child. 2 16.7 12 28.6 25.9








disability. 5 lu.8 7 16.7 12 22.2
(D) Combinations
of (A) and (B) 1 8.3 0 0 1 1.9
(B) Combinations
of (A), (B),
and (a). 0 0 Lu 9.5 7.14
(F) Combinations
of (A) and (a), 1 8.3 1 2.14 2 3.7
(G) Combinations
of (B) and (C). 1 8.3 0 0 1 1.9
(H) No solutions, 1 8.3 9 21.14 10 18.5
Total 12 100.0 142 100.0 514 100.0
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An analysis of Table ii shows that of the total group of respond
ents, I~1 or 76.0 per cent have the problem in individualizing instruc
tion for the educable mentally retarded, 13 or 21i.O per cent do not
have the problem.
An analysis of Table ha shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, three or
5.6 per cent have a very severe problem, 17 or 31.5 per cent have a
severe problem, 19 or 35.2 per cent have a slight problem, 3 or 5,5
per cent have the problem but do not feel that the problem is ex
perienced by special teachers alor~, and 12 or 22.2 per cent did not
indicate the degree of the problem.
Table hib shows an analysis of solutions suggested by teachers
to resolve the problem. Solutions were given under problem II.
They are as follows:
(A) Broader adaptation of instructions and materials on the
achievement level of each child.
(B) More time needed for studying individual behavior of each
educable mentally retarded chi)~.
(C) More consideration of child’s special disability.
The distribution of solutions to problem II indicated that ]li
or 25.9 per cent suggested solution (A), 10 or 18.5 per cent suggest
ed solution (B), 12 or 22.2 per cent suggested solution (C), 1 or~i.9
per cent suggested a combination of solutions (A) ar~l (B), )~ or 7.14
per cent suggested a combination of solutions (A), (B), and (C), 2 or
3.7 per cent suggested a combination of solutions (A) and (C), 1 or
1.9 per cent suggested a combination of solutions (B) and (C), 10 or
18.5 per cent did not indicate any solutions.
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Problem III — Problems with school administrators and other
school personnel.—- The distribution and percentages of special teach—
erst responses to this problem are shown in Tables 12, 12a, and 12b.
TABLE 12
DISTRIBUTION OF TEACHERSt JESPONSES IN REGARD TO THE PROBLEM
WITH SCHOOL ADMINISTRATORS AND OTHER SCHOOL PERSONNEL
Female Total -
____________ _________________ Number Per Cent Number Per Cent
31 73.8 ~l 76.0











12 100.0 ~2 100.0 5I~ 100.0
TABlE 12a
DISTRIBUTION OF THE DEGREE OF THE PROBlEM T~.J)TH SCHOOL
ADMINISTRATORS AND OTHER SCHOOL PERSONNEL
Male Female - Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 2 16.7 8 19.0 10 18.5
Severe 7 58.3 13 31.0 20 37.0
Slight 1 8.3 6 l~.i.3 7 13.0





No Problem 2 16.7 11 26.2 13 2~.i
Total 12 100.0 1i2 100.0 51i 100.0
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TABLE 12b
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS FC~?. RESOLVING
THE PROBLEM RElATING TO SCHOOL ADMINISTEATORS
AND OTHER SCHOOL PERSONNEL
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent








personnel. 3 25.0 7 16.7 10 18.5
(c) Functional
school seminars




(A) and (B) 0 0 3 7.2 3 5.5
(E) Combinations of
(A), (B), and
(0) 1 8,3 3 7.2 74.14
(F) Combinations of
(A) and (C) 0 0 3 7.2 3 5.5
(G) Combinations of
(B) and (C) 0 0 1 2.1 1 1,9
(H) No solutions 1 8.3 10 23.8 11 20.5
Total 12 100.0 142 100.0 514 100.0
3)3
An analysis of Table 12 shows that of the total group of respond.-.
ants, lii or 76.0 per cent indicated that they have the problem and 13
or 2)3.0 per cent indicated that they do not have the problem with
school administrators and other school personnel.
An analysis of Table 12a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group 10 or l8.~
per cent indicated that they have a very severe problem in this area,
20 or 37.0 per cent reported that they have a problem, 7 or 13.0 per
cent indicated a slight problem, )3 or 7.k per cent have the problem
but do not feel that it is experienced by special teachers alone, and
13 or 2)3.1 per cent did not indicate the degree of the problem.
Table 12b shows an analysis of suggested solutions to resolve the
existing problem. Three possible solutions were given under problem
III. They are as follows:
(A) Additional training for all educators in the area of the
nature of mental retardation and the exceptional child.
(B) Advance planning with school personnel.
(C) Functional school seminars to include free discussion of
all problems.
The distribution of solutions to problem III indicated that 16
or 29.7 per cent of the total group suggested solution (A), 10 or
18.5 per cent favored solution (B), 6or 11.0 per cent suggested
solution (C), 3 or 5.5 per cent suggested a combination of solutions
(A) and (B), )3 or 7,)3 per cent favored the (A), (B), and (C) combina
tion of solutions, 3 or 5.5 per cent favored (A) arid (C) solutions,
1 or 1.9 per cent favored (B) and (C) solutions and 11 or 20.5 per
cent did not offer any solutions.
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Problem IV - Problems with professional preparation and traini~
to teach the mentally retarded.—- The distribution and percentages of
special teachers’ responses to this problem are shown in Tables 13,
13a and 13b.
TABLE 13
DISTRIBUTION OF TEACHERS’ RESPONSES IN REGARD TO THE PROBLEMS
WITH PROFESSIONAL PREPARATION AND TRAINING TO TEACH
THE EDUCABLE MENTALLY RETARDED
Male Female - Total
Items Number Per Cent Number Per Cent Number Per Cent
Have Problem 8 66.7 33 78.6 )41 76.0
Do not have ii 33.3 9 21.)4 13 2)4.0
Problem
Total 12 100.0 100.0 5)4 100.0
TABlE 13a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE PROBlEM
WITH PROFESSIONAL PREPARATION ARID TRAINING TO TEACH
~ THE EDUCABlE MENTALLY RETARDED
Male Fen~1e Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 1 8.3 9.5 5 9.k
Severe 2 16.7 16 38.1 18 33.3
Slight 3 25.0 9 21.5 12 22.2





No Problem ).~ 33.3 9 21.)4 13 2)4.1
Total 12 100.0 )42 100 .0 5)4 100.0
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TABLE 13b
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS FOR RESOLVING
THE PROBLEM RELATING TO PROFESSIONAL PREPARATION
AND TRAINING TO TEACH THE EDUCABLE MENTALLY
RETARDED
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent



















CD) Combinations of 0 8.3 2 k.7 2 3.6
(A) and (B).
(E) Combinations of 0 0 9.5 7.3
(A), (B), and
(c).
(F) Combinations of 1 8.3 0 0 1 1.9
(A) and (C).
(G) Combinations 0 0 1 2.k 1 1.9
of (B) and (C).
(H) No Solutions 5 Lil.7 12 28.6 17 31.5
Total 12 100.0 k2 100.0 5k 100.0
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An analysis of Table 13 shows that l~i or 76 per cent of the total
group indicated that they have the problem with professional prepara
tion and training to teach educable mentally retarded and 13 or 2~.O
per cent did not have the problem.
An analysis of Table 13a shows the distribution of the degree of
the problem at the respondents~ school. Of the total group, ~ or 9.ti
per cent indicated that they have a very severe problem, 18 or 33.3
per cent indicated a severe problem, 12 or 22.2 per cent indicated a
slight problem, 6 or 11.0 per cent have the prob)~m but do not feel
that it is experienced by special teachers alone, and 13 or 2Li.1 per
cent did not report the degree of the problem,
Table 13b shows an analysis of solutions suggested by teachers
to resolve the problem. Three possible solutions were given under
Problem IV. They are as follows:
(A) A better understanding of the nature of mental retardation.
(B) College curriculums modified to provide more information
in dealing with exceptional children.
(C) Student internships lengthened to permit more supervised
contact with educable mentally retarded children.
The distribution of solutions to problem IV indicated that 10 or
18.5 per cent suggested solution (A), 16 or 29.6 per cent suggested
solution (B), 3 or 5.7 per cent suggested solution (C), 2 or 3.6 per
cent suggested (A) and (B) solutions, k or 7.3 per cent suggested (A),
(B), and (C) solutions. One or 1.9 per cent suggested (A) and (C) so—
lutions, 1 or 1.9 per cent suggested (B) and (C) solutions and 17 or
3l.~ per cent did not offer any solutions.
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Problem V — Problems with ~tting the educable mentally retarded
~~~ated into the total school pro~am.—— The distribution and
percentages of special teachers’ responses to this problem are shown
in Tables 114, lL~a, and ilib.
TABlE lL1
DISTRIBUTION OF TEACHERS’ RESPONSES RELATING TO GETTING THE EDUCABLE


















14 33.3 9 21.14 13 214.0
12 100.0 142 100.0 100.0
TABLE l14a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE PROBLEM OF
GETTING THE EDUCABLE MENTALLY RETARDED INTEGRATED
INTO THE TOTAL SCHOOL PROGRAM
Male Female Total -~
Items Number Per Cent Number ~er Cent Number Per Cent
Very severe 141.7 15 35.7 20 37.0
Severe 3 25,0 10 23,8 13 214.1
Slight 1 8.3 7 16.7 8 114.8
Problem exists
but not related
toSpecial 0 0 0 0 0 0
~ducatjon alone
No problem 3 25,0 10 23.8 - 13 214.1
Total 12 100.0 142 100.0 514 100.0
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TABlE ]J3b
DISTRIBUTION OF TEILCHERS’ SUGGESTED SOLUTIONS IN RESOLVI1~3 THE
PROBLEM OF GETTING THE EDUCABLE MENTAlLY RETARDED
INTEGRATED INTO THE TOTAL SCHOOL PROGRAM
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent















(A) and (B). 1 8.3 11 26.3 12 22.2
CD) No solutions 2 16.7 5 11.8 7 13.0
Total 12 100.0 100.0 100.0
An analysis of Table ]i~ shows that of the total group, ItO or
7L~.0 per cent have the problem of getting the retarded integrated in
the total school program and lit or 26.0 per cent do not have the
problem.
An analysis of Table ]Jia shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, 20 or
37.0 per cent indicated that the problem is very severe, 13 or
per cent indicated that the problem is of a severe nature, 8 or ili.8
per cent reported that the problem is of a slight nature.
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Table )1~b shows an analysis of solutions suggested by teachers to
resolve the problem. Two possible solutions were given under problem
V. They are as foilows:
(A) Advance planning on the part of the school principal and
special teachers.
(B) Greater efforts put forth by special teachers to get educable
mentally- retarded children included in all school programs.
The distribution of solutions to problem V indicated that 22 or
per cent suggested solution (A), 13 or 21i.l per cent suggested
solution (B), 12 or 22.2 per cent suggested (A) and (B) solutions, and
7 or 13.0 per cent offered no solutions.
Problem VI — Problems encountered with semantics.-- The distribu
tion and percentages of special teachers’ responses to this problem are
shown in Tables 15, iSa, and 15b.
TABLE 15
DISTRIBUTION OF TEACHERS’ RESPONSES RElATING TO THE
PROBlEM WITH S~ANTICS
Male Female Total —
Items Number Per Cent Number Per Cent Number Per Cent
Have problem 10 83J4 30 71.5 Z4o 7k.0
Do not have
problem 2 16.6 12 28.5 1)4 26.0
Total 12 100.0 I~2 100.0 5)4 100.0
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TABLE 15a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE
PROBlEM WITH SEMANTICS
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 3 25.0 7 16.6 10 18.5
Severe 2 16.7 13 31.0 15 27.8
Slight 5 )4i.6 9 21.)4 lii 25.9
Problem exists
but not related 0 0 1 2.)4 1 1.9
to special
education alone.
No problem 5 16.7 12 23.6 1)4 25.9
Total 12 100.0 142 10Ø.~ 5)4 100.0
An analysis of Table 15 shows that of the total group, 140 or 714.0
per cent have the problem with semantics, and 114 or 26.0 per cent do
not have the problem.
An analysis of Table 15a shows the distribution of the degree of
the problem at the respondents S school. Of the total group, 10 or
18.5 per cent indicated that they have a very severe problem with
semantics, 15 or 27.8 per cent have a severe problem, it1 or 25.9 per
cent identified slight problem. One or 1.9 per cent has the problem
but do not believe that it is experienced by special teachers alone,
211 or 25.9 per cent did not report the degree of the problem at their
school.
Table 15b shows an analysis of solutions suggested by teachers to
resolve the existing problem. Two possible solutions were given under
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problem VI. They- are as follows:
(A) Stop using certain labels in reference to the special
teacher.
(B) Refrain from using ai~- name which tend to set special
teachers apart from regular classroom teachers.
The distribution of solutions to problem VI indicates that of the
total group, 114 or 25.9 per cent suggested solution (A), 22 or 140.8 per
cent suggested solution (B). Six or 11.1 per cent favored solutions
(A) and (B), and 12 or 22.2 per cent did not offer any solutions.
TABLE 15b
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS FOR RESOLVING
THE PROBlEM WITH SEMANTICS
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent














(C) Combinations 1 8.3 5 11.14 6 11.1
of (A) and (B)
(D) No solutions 2 16.7 10 23.8 12 22.2
Total 12 100.0 142 100.0 SIt 100.0
Problem VII - Problem with grading standards for educable menta1~r
retarded children.—- The distribution and percentages of special teachers’
responses to this problem are shown in Tables 10, 16a, and 16b.
TABLE 16
DISTRIBUTION OF TEACHERS’ RESPONSES RELATING TO THE PROBLEM WITH
GRADING STANDARDS FOR THE EDUCABLE MENTAlLY RETARDED
Male Female Total
Items Number Per Cent Number Per Cent Number ±~er Cent
Have problem 10 83.h 31 73.8 141 76.0
Do not have
problem 2 16.6 11 26.2 13 214.0
Total, 12 100.0 142 100.0 514 100.0
TABLE 16a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE PROBI~ WITH
GRADING STANDARDS FOR THE EDUCABlE MENTALLY RETARDED
Male Female Total
Items Number rer Cent Number Per Cent Number .~er Cent
Very severe 2 16.7 3 7.1 5 9.14
Severe Li 33.3 10 23.8 lii 25.8
Slight 3 25.0 ‘ 17 ko.5 20 37.0
Problem exists




No problem 2 16.7 11 26.2 13 214.1
Total 12 100.0 1i2 100.0 514 100.0
An analysis of Table 16 shows that of the total group, 141 or 76.0
per cent indicated that they have the problem with grading standards
for the educable mentally retarded and 13 or 2)3.0 per cent of the
group indicated that they did not have the problem.
An analysis of Table 16a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group 5 or 9.)1
per cent indicated that grading standards for the educable mentally
retarded is of a very severe nature. Fourteen or 25.8 per cent have
a severe problem, 20 or 37.0 per cent have a slight problem, 2 or 3.7
per cent feel that the problem exists, but is not experienced by
special teachers alone, 13 or 2)3.1 per cent did not indicate the degree
of the problem.
Table 16 b shows the analysis of teachers’ suggested solutions to
resolve the existing problem. Two possible solutions were given under
problem VII. They are as follows:
(A) Elimination of grading standards for the educable mentally
retarded.
(B) Revision of your present grading scale to include items
which will have meaning for the educable mentally retarded
child.
The distribution of solutions to problem VII indicated that of
the total group, 13 or 2)3.1 per cent suggested solution (A), 19 or
35.2 per cent suggested solution (B), 9 or 16.6 per cent suggested a
combination of solutions (A) and (B), and 13 or 2)3.1 per cent did not
offer any solutions.
Problem VIII — Problems with classroom location.—- The distribution
and percentages of special teachers’ responses to the problem are shown
in Tables 17, 17a, and 17b.
An analysis of Table 17 shows that of the total group, 38 or 70.k
per cent have the problem with classroom location and 16 or 29.7 per
kS
TABLE 16b
DISTRIBUTION OF ~ACHERS’ SUGGESTED SOLUTIONS IN RESOLVINT THE
PROBI~ WITH GRADING STANDARDS FOR THE EDUCABLE
MENTALLY RETARDED
Male Female Total
Items Number Per Cent Number rer Cent Number Per Cent

















(C) Com~inations 2 16.7 7 16.7 9 16.6
of (A) and (B)
(D) No solutions 2 16.7 11 26.2 13 21i.1
Total 12 100.0 112 100.0 511 100.0
TABLE 17
DISTRIBUTION OF TEACHERS’ RESPONSES REL&TING TO THE PROBLEM
WITH ClASSROOM LOCATION
Male Female Total
Items Number ~er Cent Number Per Cent Number Per Cent
Have problem 10 83.11 28 66.7 38 70.11
Do not have
problem 2 16.6 111 33.3 16 29.6
Total 12 100,0 112 100.0 511 100.0 —
k6
cent indicated that they did not have the problem.
An analysis of Table 17a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, 17 or 31.5
per cent indicated that classroom locations is a very severe problem,
U or 2O.L~ per cent have a severe problem, !~ or 7.5 per cent have a
slight problem, 6 or 11.0 per cent feel th~t the problem exists but is
not experienced by special teachers alone, and 16 or 29.6 per cent did
not indicate the degree of the problem.
TABLE 17a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE PROBLEM
OF CLASSROOM LOCATION
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 5 ~l.6 12 28.7 17 31.5
Severe 33.3 7 16.7 ii 2O.1.~
Slight 0 0 9.5 k 7.5
Problem exists
but not related 1 8.k 5 11.8 6 11.0
to spedial
education alone.
No problem 2 16.7 33.3 16 29.6
Total 12 100.0 ii2 100.0 5k 100.0
Table 17b shows an analysis of suggested solutions to resolve the
existing problem. Two possible solutions were given under problem
VIII. They are as follows:
(A) Select suitable places for educable mentally- retarded
classes.
(B) Place children of the same age level in surrounding
classrooms.
The distribution of solutions for the existing problem indicated
that of the total group, 23 or k2.6 per cent suggested solution (A),
18 or 33.3 per cent suggested solution (B), 2 or 3.7 per cent suggested
a combination of solutions (A) and (B) and ii or 20.k per cent did not
suggest any- solutions.
TABlE 17b
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS ~MO RESOLVING
THE PROBlEM OF CLASSROOM LOCATION
Male Female Total
Items Number Per Cent Number Per Cent Nuniber Per Cent
(A) Select suit











(c) Combinations 1 8.3 1 2.I~ 2 3.7
of (A) and (B)
(D) No solutions 1 8.3 10 23.8 ii 2O.~
Total 12 100.0 k2 100.0 100.0
Problem IX - Problems with instructional materials and equip
ment.—— The distribution and percentages of special teachers’ responses
to the problem are shown in Tables 18, 18a, and 18b.
An analysis of Table 18 shows that the total group had 37 or 68.5
per cent to indicate that they have the problem with instructional
1i8
TABLE 18
DISTRIBUTION OF TEACHgRS’ RESPONSES IN REGARD TO THE PROBLEM
WITH INSTRUCTIONAL MAi~’ERIAIS AND EQUIPMENT
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Have problem 10 83.)4 28 66.7 38 70.)4
Do not have
problem 2 16.6 1)4 33.3 16 29.6
Total 12 100.0 )42 100.0 100.0
materials and equipment and 17 or 31.~ per cent indicated that they
did not have the problem.
An analysis of Table l8a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, 12 or 22.2
per cent indicated that they have a severe problem, 9 or 16.6 per cent
have a slight problem. Three or S.6 per cent feel that the problem
exist but is not experienced by special teachers alone, 18 or 33.)4 per
cent did not indicate the degree of the problem.
Table 18b shows the distribution of suggested solutions for resolv
ing the problem. Two possible solutions were given under problem IX.
They are as follows:
(A) Using instructional materials which deals with daily life
activities and have meaning for educable mentally retarded
children,
(B) Using equipment in classrooms which is In accordance with
the educable mentally retarded child’s capabilities and
needs,
The distribution of solutions for problem IX indicated that of
the total group, 15 or 27.8 per cent suggested solution (A), 13 or
2)4.1 per cent suggested solution (B), 7 or 2)4.1 per cent suggested a
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TABLE 18a
DISTRIBUTION 01? RESPONSES AS TO THE DEGREE OF THE PROBlEM
WITH INSTRUCTIONAL MATERIAlS AND EQUIPMENT
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 1 8.14 3 7.2 14 7.5
Severe 1 8.14 114 33,3 15 27.8
Slight 7 58.2 10 23.8 17 31.5
Problem exists
but not related
to special 1 8.14 1 2.14 2 3.7
education alone.
No problem 2 16 • 6 114 33 • 3 16 29.5
Total 12 100.0 142 100.0 100.0
TABlE 18b
DISTRIBUTION OF TEACHERS’ SUGGESTED SOLUTIONS IN RESOLVING THE
PROBLEM WITH INSTRUCTIONAL MATERIALS AND EQUIPMENT
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent


















TABLE 18b - (Continued)
Male Female Total -
Items Number Per Cent Number Per Cent Number Per Cent
capabilities
and needs.
(C) Combinations 1 8~)4 6 ]14.3 7 12.9
of (A), and (B).
CD) No solutions 13 33.3 15 35.7 19 35.2
Total 12 100,0 1i2 100.0 5)4 100.0
combination of solutions (A) and (B), and 19 or 35.2 per cent did
not offer any solutions.
Problem X - Problems with mixed classes.-- The distribution and
percentages of special teachers’ responses to the problem are shown in
Tables 19, 19a, and 19b.
TABlE 19
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE
PROBlEM WITH MIXED CLASSES
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Have problem 10 83.13 28 66.7 38 70.13
Do not have
problem 2 16.6 1)4 33.3 16 29.6
Total 12 100.0 132 100,0 5)4 100.0
An analysis of Table 19 indicated that 38 or 70.13 per cent of the
total group encountered the problem with mixed classes and 16 or 29.6
5].
per cent indicated that they did not have the problem.
An analysis of Table 19a shows the distribution of the scores of
the problem at the respondents’ school. Of the total group, ii or 7.5
per cent feel that the problem is very severe, 15 or 27.8 per cent
expressed the problem as being severe, 17 or 31.5 per cent indicated a
slight problem, 2 or 3.7 per cent feel that the problem exist but is not
experienced by special teachers alone, 16 or 29.5 per cent did not
indicate the degree of the problem.
TABlE 19a
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE
PROBlEM WITH MIXED CLASSES
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 1 8.L1 3 7.2 k 7.5
Severe 1 8.b 1)3 33.3 2.5 27.8
Slight 7 58.2 10 23.8 17 31.5
Problem exist
but not related
to special 1 8.)3 1 2.)3 2 3.7
education alone.
No problem 2 16.6 33.3 16 29.5
Total 12 100.0 1i2 100.0 5)3 100.0
Table l9b shows an analysis of teachers’ suggested solutions to
resolve the existing problem. Three possible solutions were given under
problem X. They are as follows:
(A) Do not permit pupils to educable mentaily retarded classes
without having had special diagnosis indluded medical,
social, psychological and educational evaluations.
TABlE 19b
DISTRIBUTION OF TEACHERSt SUGGESTED SOLUTIONS IN RESOLVING
THE PROBlEM WITH MIXED ClASSES
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent



















(C) Allow more homo
geneous grouping




(A) and (B) 1 8.14 2 14.8 3 5.6
(E) Combinations of
(A) and (C) 0 0 2 14.8 7 3.7
(F) Combinations of
(B) and Cc) o 0 1 2.14 1 1.9
:(G) No solution 14 33.3 12 28.5 16 29.6
Total 12 100.0 142 100.0 514 100.0
(B) Provide for homogeneous grouping of educable mentally retarded
children by age.
(C) Allow homogeneous grouping according to capacities and
achievement levels.
The distribution of solutions for problem X indicated that of the
total group, 18 or 33.3 per cent suggested solution (A), 6 or 11.1 per
cent suggested solution (B), 8 or ]k.8 per cent favored the afore
mentioned solutions, and 16 or 29.6 per cent did not offer any
solutions.
Problem XI - Problem inherent in teacher.~parent relationships.——
The distribution and percentages of the problem are shown in Tables
20, 20a, and 20b.
TABLE 20
DISTRIBUTION OF TEACHERS’ RESPONSES RELATING TO THE PROBI2~
INHERENT IN TEA.CHER-P~R~NT RELATIONSHIPS
Male Female Total
Items Number Per_Cent Number Per Cent Number Per Cent
Have problem 11 91.6 32 76.2 k3 79.6
Do not have
problem 1 8.L~ 10 23.8 11 20.k
Total 12 100.0 Li2 100.0 513 100.0
An analysis of Table 20 shows that of the total group, 39 or 72.2
per cent have the problem inherent in teacher—parent relationships and
15 or 27.8 per cent do not have the problem.
An analysis of Table 20a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, 8 or ]lj.8
5k
per cent indicated that the problem is very severe, 9 or 15.8 per cent
indicated that their problem is severe, iii or 25.8 per cent have a
slight problem, 8 or 114.8 per cent reported that the problem exist but
do not feel that the problem is experienced by special teachers alone,
and 15 or 27.8 per cent did not indicate the degree of the problem at
their school.
TABlE 20a
DISTRIBUTION OF RESPONSES A~S TO THE DEGREE OF THE PROBlEM
INHERENT IN TEACHER-PARENT RElATIONSHIPS
— Male ‘Fén~.le Total
Items Number Per Cent Number Per Cent Number Per Cent
Very severe 1 8.3 12 28.6 13 214.1
Severe 3 25.0 9 21.14 13 22.2
Slight 14 33.14 9 21.14 13 214.1
Problem exists
but üot related
to special 3 25.0 2 5 9.2
education
teacher alone.
No problem 1 8.3 23.8 11 20.14
Total 12 100.0 142 100.0 514 100.0
Table 20b shows an analysis of the teachers’ suggested solutions
for resolving the problem. Three possible solutions were given under
problem XI. They are as follows:
(A) Teachers should work closer with parents of retarded
children in order to interpret the school’s program
to the hone.
(B) Counseling or educative seminars should be offered to
parents of educable mentaily retarded children to help
them to understand the nature of mental retardation.
(C) Parent cooperation should be solicited before their
TABlE 20b
DISTRIBUTION OF TEACHgRS’ SUGGESTED SOLUTIONS IN RESOLVING
ThE PROBlEM Th~RENT IN TEACHES-PARENT RElATIONSHIPS
Male Female total
Items Number Per Cent Number Per Cent Number Per Cent




























CD) Combinations 0 0 14 9,5 14 7.ii
of (A) and (B)
(E) Combinations
of (A), (B),
and (c). 2 16.7 2 14 7.14
(F) Combinations 0 0 0 0 0 0
of (A) and (C).
(G) Combinations 0 0 0 0 0 0
of (B) and (C).
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Total 12 100.0 100.0 SLi 100.0
öhildren are assigned to special classes.
The distribution of solutions for problem XI indicates that 13
or 2k.i per cent suggested solution (A), Ii or 20.3 per cent suggested
solution (B), 10 or 18.5 per cent favored solution (0), ii or 7.b per
cent suggested solutions (A) and (B), Ii or 7.)~ per cent suggested
solutions (A), (B), and (C) and 12 or 22.3 per cent offered no solutions.
Problem XII — Problems with community acceptance of special
teachers.—- The distribution and percentages of teachers’ responses to
the problem are shown in Tables 21, 2la, and 21b.
TABlE 21
DISTRIBUTION OF TEACHERS’ RESPONSES RELATING TO THE PROBlEM ~JITH













Number__Percent Number Per Cent




problem 1 8.k 16 38.0 17 3l.~
Total 12 100.0 Li2 100.0 SLi 100.0
An analysis of Table 21 shows that of the total group, Li3 or 79.6
per cent indicated that they have the problem of community acceptance
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and ii or 2O.l~ per cent do not have the problem.
An analysis of Table 21a shows the distribution of the degree of
the problem at the respondents’ school. Of the total group, 13 or 21i.1
per cent indicated that the problem is very severe, 12 or 22.2 per cent
indicated that the problem is severe, 13 or 2k.l per cent have a slight
problem, 5 or 9.2 per cent indicated that the problem exist but do not
feel that the problem is experienced by special teachers alone, and 11
or 2O.1~ per cent did not indicate the degree of the problem.
TABLE 2la
DISTRIBUTION OF RESPONSES AS TO THE DEGREE OF THE PROBE~ WITH
CONMtJNITY ACCEPTANCE OF SPECIAL TE~kCHERS
Male Female Total
Items Number Per Cent Number Per Cent Number 1~er Cent
Very severe 3 25.0 9 2l.k 12 22.2
Severe 2 16.6 10 23.8 12 22.2
Slight 5 til.8 Ii 9.5 9 16.6
Problem but not 1 8.3 2 k.8 3 5.6
related to special
education alone.
No problem 8.3 17 liO.5 18 33.k
Total 12 100.0 Li2 100.0 5k 100.0
Table 21b shows an analysis of teachers’ opinions as to what
could be possible solutions for problem XII. Two possible solutions
were given under problem XII. They are as follows:
(A) The public needs more general knowledge of the nature of
mental retardation.
(B) Teachers of educable mentally retarded children should
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impart more concern toward their particular job
assignments.
The distribution of solution for problem XII indicated that 31 or
57.1~ per cent favored solution (A), 6 or 11.1 per cent favored solution
(B), 6 or 11.1 per cent favored solution (C), and ii or 2013 per cent
offered any solutions.
TABLE 21b
DISTRIBUTION OF TEACHERS’ OPINIONS AS TO WHAT COULD AID IN RESOLVING
THE PROBlEM ‘WITH COMMUNITY ACCEPTANCE OF SPECIAL TEACHERS
Male Female Total
Items Number Per Cent Number Per Cent Number Per Cent

















(C) Combinations 1 8.3 5 11.9 6 11.1
of (A) and (B).
(D) No solutions 0 0 11 26.2 11 2013
Total 12 100.0 Li2 100.0 SLi 100.0
CHAPTER III
SUNM~RY, CONCLUSICNS, IMPLICATIONS AND RECOMI•~NDATIONS
Statement.—- This was a descriptive study which sought to survey
some problems of teachers of educable mentally retarded children as
well as to solicit possible solutions for each problem identified by
the respondents.
Purposes of the study.—— The basic purpose was to survey problems
which teachers of educable mentafly retarded children encounter. More
specifically this study sought to identify the foilowing problems and
to solicit possible solutions:
1. Problems encountered in attempting to motivate educable
mentally retarded children to learn.
2. Problems in attempting to individualize instruction for
educable mentally retarded children.
3. Problems with school administrat~’s and other school
personnel.
k. Problems with professional preparation and training to
teach mentally retarded children.
~. Problems with getting the educable mentally retarded
integrated into the total school program.
6. Problems with semantics.
7. Problems with grading standards for the educable mentally
retarded.
8. Problems with classro~n location.
9. Problems with instructional materials and equipment.
10. Problems with mixed classes.
11. Problems inherent in teacher—parent relationships.
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12. Problems with community acceptance of special teachers.
Recapitulation of research design.—— This study was conducted at
Atlanta University, Atlanta, Georgia. Atlanta University is an in
stitution of higher learning, which provides as a part of its program
in the School of Education, a sequence of specialized courses for
certification and a Master of Arts degree in the area of mental re—
tardati on.
Period of st~4y.—- This study was conducted during the Spring and
Summer of 1967.
Method of research.—- In setting up this study it was resolved
that the most effective method for obtaining data would be to utilize
the descriptive—survey method, employing the questionnaire. In addition
to using the questionnaire to obtain the data, it was determined that
the questionnaire be passed out and collected within the same class
period to reduce the percentage of no returns.
Selection of subjects.—- It was decided that the most practical
and accurate source to use in collecting data for this study would be
teachers of educable mentally retarded children. It was also decided
to use subjects attending the 1967 summer school session at Atlanta
University. Further, the subjects enrolled in summer school provided
a central location and a cross—section of respondents.
Instrument.—- The final questionnaire resulted from the construc
tion of several questionnaires which were pretested on a selected
group to determine their validity and possible responses to the stated
problems. The initial questionnaire consisted of one-hundred items
which were designed to solicit a wide cross—section of problems. Upon
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pretesting it, it was realized that too much time was required to
respond to the entire questionnaire and there was much overlapping in
problem areas~ In general, responses to the stated problems were
difficult to interpret.
A second questionnaire was constructed with the intention of
eliminating overlapping items and efforts were made to reduce the time
required to respond to all items on the questionnaire sarvey. This
instrument consisted of forty-—five items. Response results were
improved though still not satisfactory.
A third and final instrument was constructed for this study. It~
consisted of two parts. The first part, the personal data section was
designed to gather personal information for the characteristics of the
subjects, such as sex, age, marital status, number of children, degrees
held, coilege training, occupation, kind of position, years of expe
rience, attitudes, and preparation in special education. The second
part consisted of twelve potential problem areas in teaching educable
mentally retarded children, followed by several solutions to each
stated problem (See Appendix).
The instructions with the questionnaire directed the respondents
to check problems which they have encountered and circle one of the
numbers following the stated problem to indicate how serious they- thought
the problem was at their school. The numbers used designated the follow
ing about each problem:
(1) very severe, (2) severe, (3) slight, (Li) problem exists
but not thought to be related to special education teachers
alone.
The respondents were further instructed to indicate the solution
which they thought would help in resolving the problem by placing a
circle around the alphabet by one or more of the listed solutions or
to state their own solution in the provided space.
Procedure.—- The following procedural steps were used to achieve
the purposes of this study.
1. Permission to conduct the study at Atlanta University was
obtained.
2. The related literature was surveyed, summarized and presented
in the final thesis copy.
3. A questionnaire used as the instrument in collecting the data
for the study was constructed.
L~. The questionnaire was pre—tested and administered to the
select group.
5. Collected data were compiled and treated statistically for
analysis and presentation.
6. Conclusions, implications, and recommendations were made
in accordance with the analysis of the data for the final
thesis copy.
Summary of related literature.—- The literature concerned with
the problems of teachers of educable mentally retarded children is
summarized as follows:
1. Magnifico says that many of the problems which teachers of
the children who are mentally retarded experience come from
some school administrators who are opposed to inaugurating
a system of special education in their school. Consequently,
very little provision is made for the success of the class.~L
2. Marten points out that under the present system of school
progress by grades, teachers frequently subject retarded
pupils to tasks which they cannot possible understand or
perform and, therefore, this ca~ses difficulties for the




3. Ingram suggests that some of the problems which some teachers
of educable mentally retarded children encounter are due to
teachers not understanding the purpose of the language arts
program for these children, also failure to include the re
tardate’s home and neighborhood conditions as being im
portant to his school aujustment, and a lack of general know
ledge on the part of the school officials and the community
as well.’
14. Rothstein states that a major teacher problem for teachers
of the educable mentally retarded rests in the task of lo
cating colleges with instructors who are specialists in
mental retardation.2
S. Neyers reports that teaching retarded children is not
usually the ambition of students who have decided to
teach; therefore, we shall continue to see regular
teachers as a prime source of instructors for the edua—
able mentally retarded. This can in some cases cause prob
lems for those that would rather not teach the educable
mentally retarded.3
6. Wailins reports that if maladjusted teachers are placed in
special classes rather than dismissed, it yields nothing but
further difficulties for the retarded child and classroom
problems for the teacher.1~
7. Mackie and Dunn report that a lack of general knowledge about
mental retardation could present problems for soms teachers of
educable mentally retarded children.S
8. Abraham states that teachers trair~d in special education are
in short supply and in some cases school administrators bring
added problems to the special teacher by dumping all of the









9. Garten reports that some teacher problems may come about
because some teachers cannot accept the exceptional child
and acceptance is very important for the young retardates as
well as for the success of thesapecial education progress.1
10. Mackie, Dunn and C~in report that special teachers are of
importance to the special education program. They feel that
if the teacher lacks certain personal characteristics, un
doubtedly she will experience problems in adj~sting and the
growth of her children will be quite limited.
1].. Kirk and Johnson point out a serious problem which confronts
many teachers of educable menta1)~y retarded children. That
is, being able to tell when educable mentally retarded child
ren are ready for formal training situation. They seem to
feel that sometimes, teachers fail to recognize the impor
tance of mental maturity. Consequently, some young retardates
are subjected too early to formal training. It usually
delays later learning and presents attitude problem for the
teacher .3
12. Baker reports that special teachers can make problems for
themselves by not feeling proud of their class, by not im
parting a feeling of its importance to others and always
making applogies for their class and themselves to fellow
teachers.~
Summary of findings.-- A resume of the findings of this study is
given in the foiowing order:
Findings related to attempting to motivate the educable mentally
retarded to learn were:
There were k3 or 79.6 per cent of the special teachers who
stated that they have the problem in attempting to motivate
educable mentaily retarded to learn, ii or 2O.L~ per cent did
not have this problem.
Of those having the problem four or 7.i.~ per cent stated that
the problem is very severe, 21 or 38.9 per cent have a severe
problem, 16 or 29.6 per cent have a slight problem, and two
1
Garten, lao. cit.
2Mackie, Dunn and Cain, bc. cit.
3Kirk and Johnson, boo. cit.
~Baker, bc. cit.
or 3.7 per cent have the problem but felt it did not relate
to the teachers of the educable mentally retarded alone,
There were 10 or l8.L~ per cent of the teachers who felt that
more knowledge of the nature of mental retardation would aid
in resolving the problem, four or 7.3 per cent felt that pre
school programs are needed prior to initiating full time
special classes, 21 or 39.8 per cent stated that more special
resources are needed, 10 or 18.5 per cent gave a combination
of the aforementioned three solutions, and nine or 16.0 per
cent offered no solutions.
Findings related to attempting individualize instruction for
educable mentally retarded children were:
There were L~1 or 76.0 per cent of the special teachers who
stated that they have the problem in attempting to individualize
instruction for the mentally retarded children, 13 or 2i~.0
per cent did not have the problem.
Of those having the problem, three or 5.6 per cent stated that
the problem was very severe, 17 or 31.5 per cent have a severe
problem, three or 5.5 per cent have the problem but felt it did
not relate to the teachers of educable mentally retarded alone.
There were l~ or 25.9 per cent of the teachers who felt that a
broader adaptation of instructions and materials on the achieve
ment level of each child would be the best aid in resolving the
problem, 10 or 18.5 per cent felt that more time to study the
individual behavior of each mentally retarded child is needed,
12 or 22.2 per cent stated that more consideration of the child’s
special disability is needed, eight or lL~.9 per cent gave a
combination of the aforementioned solutions and 10 or 18.5 per
cent offered no solutions.
Findings related to school administrators and other school per
sonnel were:
There were L~l or 76.0 per cent of the total group of teachers
who stated that they have the problem with school administra
tors and other school personnel and 13 or 2L~.O per cent stated
that they did not have the problem.
Of those having the problem, 10 or 18.5 per cent indicated that
the problem is very severe, 20 or 37.0 per cent have a severe
problem, seven or 13.0 per cent have a slight problem, four or
7.I~ per cent felt that the problem exists but did not relate to
special teachers alone, and 13 or 214.1 per cent did not reveal
the degree of the problem at their school,
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There were 16 or 29.7 per cent of the teachers who indicated
that additional training for all educators in the area of the
nature of mental retardation would aid in resolving the prob..
lem, 10 or l8.~ per cent felt that advance planning with school
personnel could resolve the problem, six or 11.0 per cent in
dicated that functional school seminars could resolve the prob
lem, 11 or 20.3 per cent gave a combination of the aforementioned
solutions and 11 or 20.S per cent offered as solutions.
Findings related to professional preparation and training to
teach mentally retarded children were:
There were ~l or 76.0 per cent of the total group of teachers
who stated that they have the problems of professional pre
paration and training to teach the mentally retarded child
and 13 or 2L1.Q pci’ cent did not have thic problem.
Of those having the problem, five or 9.1~ per cent reported
that the problem is very severe, 18 or 33.3 per cent have a
severe problem, 12 or 22.2 per cent have a slight problem
and six or 11.0 per cent have the problem but felt it does
not relate to special teachers alone.
There were 10 or 18.S per cent of the teachers who felt that a
better understanding of the nature of mental retardation could
aid in resolving the problem, 16 or 29.6 per cent felt that
college curriculum could be modified to provide more informa
tion in dealing with the educable mentally retarded child,
three or ~.7 per cent felt that student internships should
be lengthened to permit more supervised contact with educable
mentally retarded children, eight or lli.7 per cent gave a
combination of the aforementioned solutions and 17 or 31.S
per cent offered no solutions.
Findings related to integration of the educable mentally retarded
child into the total school program were:
There were 111 or 76.0 per cent of the teachers who stated that
they have the problem in getting the educable mentally retarded
child integrated into the total school program and 13 or 2l~.0
per cent did not have the problem.
Of those having the problem, 20 or 37.0 per cent reported that
the problem is very severe, 13 or 2~i.l per cent have a severe
problem, eight or 1U.8 per cent have a slight problem and 13
or ~ per cent have the problem but it was not thought to be
related to special teachers alone.
There were 22 or 140.7 per cent of the teachers who felt that
advance planning on the part of the school principals and
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special teachers could aid in resolving the problem, 13 or 2k.1
per cent felt that special teachers should put forth greater
efforts to get educable mentally retarded children included in
all school programs, 12 or 13.0 per cent gave a combination of
the aforementioned solutions, and seven or 13.0 per cent offered
no solutions.
Findings relating to semantics were:
There were ko or 7k.0 per cent of the teachers who stated that
they have the problem with semantics, 1L1 or 26.0 per cent did
not have the problem.
Of those having the problem, 10 or 18.5 per cent reported that
the problem is very severe, 15 or 27.8 per cent have a severe
problem, lii or 25.9 per cent have a slight problem, and one or
1.9 per cent have the problem but felt it was not related to
special teachers alone.
There were l~ or 25.9 per cent of the teachers who felt that the
problem could be resolved by eliminating the use of eeftãin
labels in reference to the special teachers, 22 or L~o.8 per cent
felt that refraining from using any names which tend to set
special teachers apart from regular classroom teachers is the
best solution to the problem, six o~ 11.1 per cent gave a com
bination of the aforementioned soluti6ns, and 12 or 22.2 per
cent offered no solutions.
Findings related to grading standards for educable mentaily
retarded children were:
There were i11 or 76.0 per cent of the teachers who stated that
they have the problem in grading the educable mentally retarded,
13 or 21i.0 per cent did not have this problem.
Of those having the problem, five or 9.L~ per cent reported that
the problem is very- severe, )1~ or 25.8 per cent have a severe
problem, 20 or 37.0 per cent have a slight problem and two or
3.7 per cent have the problem but, it was not thought to be
related to the special teacher alone.
There were 13 or 21i.l per cent of the teachers who felt that the
elimination of grading standards for the mentally retarded would
be the best solution to the problem, 19 or 35.2 per cent felt
that present grading scales should be revised to include items
which will be more meaningf~ü to the educable mentally retarded
child, nine or 16.6 per cent gave a combination of the afore
mentioned solutions, and 13 or 2L~.i per cent offered no
solutions.
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Findings related to classroom location were:
There were 38 or 70.14 per cent of the teachers who stated
that they have the problem with classroom location, 16 or
29.6 per cent did not have the problem.
Of these having the problem, 17 or 31.5 per cent reported
that the problem is very severe, 11 or 20.14 per cent have
a severe problem, four or 7.5 per cent have a slight prob
lem, and six or 11.0 per cent had the problem but felt it
was not related to special teachers a~one.
There were 23 or 142.6 per cent of the teachers who felt
that the selection of suitable places for the educable
mentally retarded classes could solve the problem, 18
or 33.3 per cent felt that surrounding classes containing
children of the same age level at the educable mentally
retarded children could solve the problem, ~io or 3.7
per cent gave a combination of the aforementioned so
lution, and 11 or 20.14 per cent offered no solutions.
Findings related to instructional materials and equipment
were:
There were 38 or 70.14 per cent of the teachers who reported
that they have the problem with instruct~na1 materials and
equipment, 16 or 29.6 per cent did not have the problem.
Of those having the problem, four or 7.5 per cent have a very
severe problem, 15 or 27.8 per cent have a severe problem,
17 or 31.5 per cent have a slight problem, and two or 3.7
per~ cent have the problem but felt it was not related to
special teachers alone.
There were 15 oz’27.8 per cent of the teacher who felt that
the problem could~ best be el~irni~iated by using instructional
materials which deal with daily life activities and have meaning
for the educable mentally retarded children, 13 or 214.1 per
cent felt that equipment in classrooms should be in accordance
with the educable mentally retarded child’s capabilities and
needs, seven or 12.9 per cent gave a combination of the
aforementioned solutions and 19 or 35.2 per cent offered no
solution.
Findings related to mixed classes were:
There were 38 or 70.14 per cent of the teachers who reported
that they have the problem with mixed classes, 16 or 29.6
per cent did not have this problem.
Of those reporting the problem, four or 7.5 per cent have
a very severe problem, 15 or 27.8 per cent have a severe
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problem, 17 or 31.~ per cent reported a slight problem, and
two or 3.7 per cent have the problem but was not thought to
be related to special teachers aiori~.
There were 18 or 33.3 per cent of the teachers who felt that
pupils should not be permitted to special classes without
having had special diagnosis, six or 11.1 per cent felt that
more homogeneous grouping of the mentally retarded children
by age could solve the problem, eight or 1)3.8 per cent felt
that more homogeneous grouping according to capacities and
achievement levels could solve the problem, six or 11.1 per
cent gave a combination of the aforementioned solutions,
and 16 or 29.5 per cent offered no solutions.
Findings related to teacher—parent relationships were
There were )33 or 79.6 per cent of the teachers who reported
that they have the problem in teacher—parent relationships,
11 or 20.14 per cent did not have this problem.
Of those having the problem, 13 or 2)3.]. per cent have a very
severe problem, 12 or 22.2 per cent reported having a severe
problem, 13 or 2)3.1 per cent have a slight problem, five or
9.2 per cent have the problem but not thought to be related
to special teachers alons,
There were 13 or 2)3.1 per cent of the teachers who felt that
the problem could best be solved by teachers working closer
with parents of mentally retarded children in order to explain
the school’s program to the parent~, 11 or 20.3 per cent felt.
that counseling or educative seminars for parents of the educ
able mentally retarded could be the best solution, 10 or 18.5
per cent felt that parents cooperation should be solicited
before admitting the child to special classes, eight or 1)3.8
per cent gave a combination of the aforementioned solutions,
and 12 or 22.2 per cent offered no solutions.
Findings related to community acceptance of the special teacher
were:
There were 37 or 68.5 per cent of the teachers who reported that
they have the problem in being accepted by the community, 17 or
31.5 per cent did not have this problem.
Of those having the problem, 12 or 22.2 per cent reported that
the problem is very severe, 12 or 22.2 per cent reported that
the problem is severe, nine or 16.6 per cent reported a slight
problem and three or 5.6 per cent have the problem but was
thought to be related to special teachers alo~.
There were 31 or 57 per cent of the teachers who felt that the
problem could be resolved if the public had more general
7p
knowledge on the nature of mental retardation, six or 11.].
per cent felt that the solutions to the problem would be
for teachers of educable mentally retarded children to im
part more concern toward their particular job assignment,
six of 11.1 per cent gave a combination of the aforemen
tioned solutions, and 11 or 2O.L~ per cent offered no so
lutions.
Conclusions.——The conclusions listed below represent the special
teachers’ problems based upon the analysis and treatment of the data
of this study.
The majority of the teachers of educable mentally retarded en
countered problems in attempting to motivate the educable
mentally retarded to learn; most of them indicated that the
problem is severe in nature and most of them agreed that more
special resources are needed to help resolve the problem.
The majority of the teachers of educable mentally retarded
children agreed that to individualize instruction for the
educable mentally retarded presents a slight problem and
most of them felt that a broader adaptation of instruction
and materials on the achievement level of each child could
help in resolving the problem.
The majority of the teachers of educable mentally retarded
children stated that they have a severe problem with school
administrators and other school personnel. The most of them
felt that additional training on the part of all educators
in the area of the nature of mentally retardation could help
in resolving the problem.
The majority of the teachers of educable mentally retarded
children felt that professional preparation and training
to teach the educable mentally retarded presented a severe
problem. Most of them believed that college curriculums
should be modified to provide more information in dealing
with the educable mentally retarded child,
The majority of the teachers of educable mentally retarded
children encountered a severe problem in getting the educable
mentally retarded integrated into the total school program.
Most of them felt that advance planning on the part of the
school principal and special teacher could best resolve the
problem.
Most of the teachers of educable mentally retarded children
stated that they have a severe problem with semantics, and
felt that the elimination of certain labels in reference
to special teachers could best resolve the problem.
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Most of the teachers felt that grading standards for the
educable mentally retarded children presented a slight
problem and that the revision of the present grading
scale to include items which will have more meaning
for the educable mentally retarded could best resolve
the problem.
The majority of the teachers agreed that classroom
location presented a very severe problem and they
felt that the selection of suitable places for the
classroom could best resolve the problem.
The majority of the teachers agreed that they encounter the
problem with instructional materials and equipment; most
of them reported that the problem is of a slight nature
and they felt that the problem could best be resolved by using
instructional materials which deal with daily life activities.
The majority of the teachers reported that the~T have either a
severe of slight problem with mixed classes~ 11ost of them
felt that to prevent pupils from being admitted to special
classes without having had special diagnosis would best re
solve the problem.
The majority of the teachers agreed that they have a prob
lem inherent in teacher—parent relationships which ranges
from slight to severe. Most of them felt that the parents
of mentally retarded children could work closer with the
teacher.
The majority of the teachers stated that they have a problem
with community acceptance of special teachers. Most of them
reported that the problem is very severe and agreed that the
problem could best be resolved if the public had more general
knowledge of the nature of mental retardation.
Impiications.—~ The following implications seem to be suggested by
the findings and conclusions of this study:
1. The outlook for general acceptance of special education
teachers seems to be improving, however, it appears that
more knowledge about the nature of mental retardation is
on the part of the general public as well as school
officials to bring about a universal revolution of ac
ceptance of this select group of teachers.
2. This study implies that the role of the teachers who
teach educable mentally retarded children is of a
distinctive and essential näture~ It would appear
that, the special teachers should have certain per
sonal and professional qualifications which are
necessary for the success of the educational program
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for the educable mentally retarded.
3. It seems that the teachers of educable mentally retarded
children think that the parents of children who are
mentally retarded have very little or no knowledge about
the objectives of the special education program; con
sequently, they are not aware of what the school is at
tempting to achieve. It would appear that, if the
program is to be successful, the teachers, through the
school administrators, should be more instrumental
in acquainting the parents with the school’s program.
LI. It appears that many school administrators have negative
attitudes toward the special education program, and
therefore, have used it as a ~‘dumping” ground for stu
dents who are hard to manage in the regular classrooms.
Seemingly, the special teachers need to exhibit more
concern for their profession by believing in the pur
pose for their class and through remaining firm against
all attempts to weaken that purpose,
Recommendations.—— According to the findings of this study the
following recommendations are made:
1. That school administrators and other school personnel include
the educable mentally retarded in their total school program
by planning in advance with special teachers.
2. That all public educators should take a course or some
courses in special education whenever possible for the
sake of a better understanding of all children who attend
the public schools.
3. That efforts be made to select suitable locations for the
educable mentally retarded classroom.
24, That school and community programs be initiated to foster
a better work relationship between the school and parents
of educable mentally retarded children.
5. That further research be made to determine the specific
problems within the identified problem areas,
xia~~aav
QUESTIONNAIRE SURVEY
This questionnaire is designed to gather data for a research study
at Atlanta University,
PERSONAL DATA:
Sex_______ Age ______ Marital Status: Single _______ Married _____
Divorced _____ Do you have children of your own?
Degree (~) Held _________________ Are you a Teacher? Yes_ No _____
College Minor______________________ College Major ____________________
What Kind of Teacher? Regular_____ Special ____ No. of Years as a
Regular Classroom Teacher __________ No. of Years as a Special Teacher
____________ Were You Assigned to an EMR Class By Choice? ____________
Do you like to Teach EMR Children? ________ Would You Like to Become a
Teacher of ~ Children? ___________ Do you Have a Positive Attitude
Toward Your Job of Teaching EMR or Do You Have a Negative One
Are you Working Toward Certification in Special Education? If not,
Explain
Are you Working Toward a Master of Arts Degree? If so, How Many Hours
Do You Need?
Give Approximate School Enrollment At Your School____________________
Give City, County and State in Which You Work as a Special Teacher:
City County State
The following is a list of potential problems which you may have
experienced in teaching educable mentally retarded children. As you read
through the list, please place a check mark (X) on the line in front of
those problems you have encountered and circle C ) one of the numbers to
the right of the problem which will indicate how serious you think the
problem is in your situation. The numbers indicate:
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(1) very severe,,(2) severe, (3) slight, (II) problem
exist but results are not thought to be connected
with special education teachers alone.
Each potential problem is followed by several solutions. Please
circle the alphabet beside the solution which you think would best
serve in resolving the problem. You may list others.
_____I. Problems encountered in attempting to motivate educable
mentally retarded children to learn. 1 2 3 11
A. More knowledge of the r~ture of educable mentally retarded
children is needed.
B. Pre—school programs are needed prior to enrolling full—time
in special classes.
C. More special resources are needed to reach the interest of
EMR children.
D. Others
II. Problems in attempting to individualize instruction for
ENR children. 1 2 3 )~
A. Broader adaptation of instructions and materials on the
achievement level of each child.
B. More time is needed for studying individual behavior of each
EMR child.
C. More consideration of the child’s special ability.
D. Others
_III. Problems with school administrators and other school
personnel. 1 2 3 11
A. Additional training for all educators in the area of the
nature of mental retardation and the exceptional child.
B. Advance planning with school personnel.




IV. Problems with professional preparation and training to
mentally retarded children. 1 2 3 k
A. A better understanding of the nature of mental retardation
is needed,
B. College curriculums should be modified to provide more
information in dealing with exceptional children,
C. Student internships should be lengthened to permit more
supervised contact with ~. children.
D. Others
_____ V. Problems with getting the E1~4R child integrated in the
total school program. 1 2 3 )4
A. Advance planning on the part of school principals and
special teachers.
B. Special teachers should put forth greater efforts to get
E~iR children included in school activities.
C. Others
VI. Problems with semantics. 1 2 3 k
A. Stop using certain labels in refernce to the special
teacher.
B. Refrain from using any name which tends to set special
teachers apart from regular classroom teachers.
C. Others
VII. Problems with grading standards for educable mentally
retarded children. 1 2 3 i~.
A. Elimination of grading standards for the EMR. child.
B. Revise your present grading scale to include items which
will have meaning for the ~ child.
C. Others
VIII. Problems with classroom location. 1 2 3 I~
A. Select suitable places for ~ classes.




IX. Problems with instructional materials and equipment.
123k
A. The use of instructional materials which deal with
daily life activities and having meaning for ~ children.
B. Equipment in classrooms should be in accordance with the
EMR child’s needs and capabilities.
C. Others
________X. Problems with mixed classes. 1 2 3 Li
A. Do not admit pupils to ENR classes without having had
special diagnosis including medical, social, psycho
logical and educational evaluations.
B. More homogeneous grouping of ENR children by age.
C. More homogeneous grouping according to capacities and
achievement levels.
D. Others
XI. Problems inherent in teacher—parent relationships.
123k
A. Teachers should work closer with parents of retarded
children in order to interpret the school’s program to
the home.
B. Counseling or educative seminars could be offered to
parents of EMR children to help them understand the nature
of mental retardation.
C. Parent cooperation should be solicited before their children
are assigned to special classes.
D. Others
_______XII. Problems with community acceptance of special teachers.
123k
A. The public needs more general knowledge and understanding
of the nature of mental retardation.
B. Teachers of ENR children should impart more concern toward
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IV. Problems with professional preparation and training to
mentally retarded children. 1 2 3 k
A. A better understanding of the nature of mental retardation
is needed.
B. College curriculums should be modified to provide more
information in dealing with exceptional children.
C. Student internships should be lengthened, to permit more
supervised contact with ENR children.
D. Others ___________________________________________________
______V. Problems with getting the EMR child integrated in the
total school program. 1 2 3 1~
A. Advance planning on the part of school principals and
special teachers.
B. Special teachers should put forth greater efforts to get
EMR children included in school activities.
C. Others __________________________________________________
VI. Problems with semantics. 1 2 3 Li
A. Stop using certain labels in reference to the special
teacher.
B. Refrain from using any name which tends to set special
teachers apart from regular classroom teachers.
C. Others __________________________________________________
VII. Problems with grading standards for educable mentally
retarded children. 1 2 3 Li
A. Elimination of grading standards for the EI~4R child.
B. Revise your present grading scale to include items which
will have meaning for the ENR child.
C. Others _____________________________________________________
VIII • Problems with classroom location. 1 2 3 Li
A. Select suitable places for ~ classes.
B. Surrounding classrooms should contain children of the
age level.
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